BRANSTON JUNIOR ACADEMY

CURRICULUM AND LEARNING POLICY

1.0 SCOPE
1.1 This policy outlines the nature, purpose and management of the

‘Curriculum’ and ‘Learning Development’ at Branston Junior Academy.
The overall main points are described below with separate appendices
for the specific subjects; which are:
e Art (including ‘The Arts’)

Design and Technology

Geography

History

Mathematics (including ‘Calculations’)

Modern Foreign Languages

Music

Reading

Science

Speaking and Listening

SPaG

Writing

RE (Also features in SMSCH policy)

PE (Also features in SMSCH policy)

PSHE (Also features in SMSCH policy)

1.2 Please note: Personal, Social and Health Education (PSHE),
Relationships and Sex Education, Drugs Education, Physical Activity
and Religious Education are all covered in the ‘Social, Moral, Spiritual,
Cultural, Health Education’ (SMSCH) Policy.

2.0 NATURE AND PURPOSE
2.1 Learning is the core purpose of this Academy. It applies to:

e curricular learning - resulting in increases in knowledge, skill and
understanding of different subjects
learning as a skill - learning ‘how’ to Learn (metacognition)

¢ emotional learning - learning about oneself and others

e citizenship learning - learning about ourselves as participants in a
modern British Society and preparing ourselves for our role as
global citizens

e learning to be part of a team - supporting others, learning tactics,
learning how to be resilient, learning how to play different roles
within a team

o reflective learning - learning how lifestyle choices contribute to
physical and mental wellbeing in and beyond school
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2.2

2.3

2.4

2.5

2.6

The purpose of work undertaken by Branston Junior Academy is to
enable the children to achieve their full potential as learners and
individuals. This is achieved though the educational activities that are
planned and organised, and the opportunities that are provided to
encourage children’s personal development. Children are encouraged
to take increasing responsibility for their behaviour and learning, to
make judgments and use their initiative.

This Academy has the following aspirations:

Life is an unwritten page...our mission is to prepare children for an
exciting and unknown future by encouraging Resilience, Reflection,
Responsibility, Respect and Relationships. Together we will support
children to write their own unique adventure, because 'Learning is a
habit for life’.

BJA Mission Statement

Children’s ability to make the best educational and social progress
depends on the Academy’s understanding of:

e how effective learning occurs

¢ how to stimulate learning

e how to monitor, assess and record children’s learning progress

e how to cater for the range of learning needs

The Academy believes that successful learning is constructive,
incremental, contextual, best in a co-operative situations and goal
focused

This Academy believes that successful learning takes place when

children are taught:

e in a stimulating and structured way

¢ work that is meaningful, relevant and challenging

e in ways appropriate to their learning so that they become more
confident in using and applying their skills

3 ACTION AND MANAGEMENT

3.4

3.5

The whole school follows the same curriculum topics, as outlined in the
4-Year Curriculum Map. Each topic includes a ‘Wow Day’ which is
either a visit away from the school, a visitor to the school or a day of
internal activities. (Care is taken to ensure that for each academic
year, there is one of each, so as to not to have expensive costs of
three visits in one academic year).

Staff create Medium Term Plans collaboratively before the start of the
term as well as informal weekly plans, using the Key Skills of the
Curriculum alongside subject progression documents.
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3.6 All staff are responsible for the development of children’s learning.

3.7 Individual learning needs are catered for, through the use of:
e the grouping of children, when appropriate, according to ability
e the setting of high expectations, clear learning objectives and clear
success criteria
work differentiated to suit the needs of a learner
teacher assessments
Individual Learning Plans (ILP’s), where appropriate
The use of scaffolding to allow all learners to access the lesson

And by a variety of teaching styles, including:

¢ whole class teaching

group work

one to one teaching

precision teaching

providing a variety of exciting learning opportunities

3.8 Individual learning needs are identified in a range of ways, including:

e monitoring of children’s progress through teacher assessment
against the achievement of learning objectives, the progress of
their peers and local and national expectations

e the outcome of statutory and non-statutory tests

e diagnostic tests

e any Special Educational Needs assessments

3.9 Through the use of the activities planned plus the teaching of actual
‘Learning to Learn’ strategies; all children will be given opportunities to
become independent learners across the curriculum.

3.10 IT will be used regularly to encourage thinking skills, collaborative
work and decision-making, across the curriculum.

3.11 Through professional development, teachers will become more
knowledgeable about learning styles and skills, and apply that
knowledge in the classroom.

3.12 Teachers will be encouraged to develop their understanding of the
learning process through INSET, sharing of good practice and through
reading articles in the press and other literature.

4 INVOLVEMENT OF PARENTS AND GOVERNORS
4.4  Parents will be encouraged to foster their children’s learning skills and
progress, through the use of the ‘Planner’ and through the Academy’s
Homework Policy.
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4.5 Parents are provided with information on the Academy’s’ Curriculum
through detailed information on the Academy’s website.

4.6  Governors will be kept informed of children’s learning progress through
Governing Body Meetings and through the Headteacher’s Report.

5 ASSESSMENT, REPORTING AND REVIEW
5.4 Teacher assessment against the core subject objectives of the
curriculum, will be made as part of ongoing APP (Assessing Pupil
Progress) activities and at the end of every unit of study.

5.5 Progress will be recorded in Formative and Summative sections of the
EAZMAG online tracking system. It is also recorded in individual Key
Skills Booklets.

5.6 Monitoring of Pupil Progress helps to encourage consistently high

standards and attainment. This is regularly carried out by:

e Assessment Leader who checks and analyses the summative data

e Maths, English and Science leads- who analyses subject-specific
data at each checkpoint

e Senior Leadership Meetings - who meet to analyse the data for
strengths and weaknesses across the whole school

e Governing Body Meetings - who discuss the analysis of data after
checkpoints and any subsequent actions.

e External support; such as Peer Review, External Advisor etc — who
meet with the Headteacher to discuss data analysis, actions and
implications etc.

5.7 Children’s work will be assessed and progress reported to Parents in
annual written reports at the end of each academic year and in
Parent’s Evenings which are held each term.

5.8 Individual targets, to encourage consistently high standards of
attainment and continuous improvement; will be set for each child, at
the start of each academic year, following the results of statutory and
non-statutory tests and ongoing teacher assessment. These targets
may be amended during the course of the academic year.

6 APPENDICES

Art (including ‘The Arts) Page 6
Computing Page 7
Design Technology Page 8
Geography Page 9
History Page 10
Mathematics (with reference to our ‘Calculations’) Page 11
Modern Foreign Languages Page 12
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Music Page 13

Reading Page 15
Science Page 16
Speaking and Listening Page 17
Spelling Page 18
Writing Page 19
RE Page 20
PE Page 21
PSHE Page 22
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APPENDIX 1: ART

[ Subject on a Page- Art J

@Inhnt - we aim to...

children ta
Teach skills Stimudate Develop children's Encourage
that progress children's Develop our core awareness that ant :: tl‘l'nugl':@ miznk aind explore Dieverl o chilkdren's
f creathty 'D.d'@' . SR Values ofiers a unigue way of II'HP::I'IB_ I arl..l.lﬂng:u'
iy e 4 ta the: o 5 gl and develop their idgas
of a range of artists

Enhance children's

A= Planning |

Implementation - How do we achieve our aims? f

Sketchibooks

Dur art lessons have a forus on “exploring and developing” ideas and on ‘evaluating and
developing our work. These are two golden threads that run thiowgh owr ant lessons.
Dur art lesson content |5 linked to our whole school topic and works on a fowr-year
roling programeme.

Specific key skills are revisited frequently: pencil skills {sketching and drassi ng)l. painting
and eapioring 20 media {such a5 clay work and modeling).

Planning focuses an developing skilks and working towards a final iteration that the
children ane prowd of - but can talk about the journey to get there.

Art leemons are strochured consishently aonoes year growps {non-oone lesson strecbune).

Whian cihildren trareition to us they are prow ded with 2 sketchbook, whisch stays with them through
school. This is a record of the development of their art skills froem Year 3 throughita Year B (Chil dnen are
encouraged to explore a mnge af ideas and technigwes In thelr skeich books. It i iImpartant that the
chillidinen understand wivy there is no ‘Tight’ or ‘wrang’, ‘good’ or ‘bad’ when It comes to art. Art i nat
about creating a “‘perfect piece’ but exploring techniques, tools and equipment.

| Voeabulary
Tharoisghiaut thiadr art kesmons, children are introdsced 1o the key vocabulany that s important to thieir
learning. Theey are then enoouraged to us use this wheen discussing their own arbaork and that of others.

Assessment

L values |}

Children, with the support of their teachers, assess their artwork each tenm using
Brareton Skills Journals [Ehese are prosided in Year 3 and stay with the children until
¥ear ). Children are encouraged to seif-evaluate their attainment against each
autcoms and mark their jowmals acoondinghy.

Respect: This k not anly promiobed theowgh valuing the 2t equipmeent in school, but also theowgh the
obasmations and comments children make to-each cther wihesn evaluating their artwork.

Resilience: Art skills do not alwarys come ‘naturally’l We encowmge the childiren ta keep trying and o
niot ghve in — everyone can be an artist. At & about exploration, expersmentation and expression.

| ExtraCurr Opps |

Reflection: 'We share out work with each other and reflect an wihat we have achieved and what we

An extra-ounrioular, after schood, art club s nen regulary throughout the school year.
Thett chub b apen ta 2y chil d wiho wishies to attend.

In liaisom with the local commusnity, the children often engage in artistic projects for
specific festivals such as Harvest and Chrisbmas.

coaibd Emprove wpon nest e

Redakionshipes: Children are encouraged to suppost ane another and shane thedr ideas and thowghis in 2
mudually respectful fashion. This incudes when children work with a partner ar in a groug.
Responsibility: Children are reguired to ta ke responsibilty for thesr owan lbearni g approaching
lessons with a focused and hard-working attibude. They are also responsible for the things they sy,

1 SEND |

Dur children with SENID access the ast curriculem via thedir teacher's asseament. Lessons ane carefully planned and resourced 5o that 2l children an acoess their leanning at an approoriabe |ewel that
Bath engages them and challenges them. To ensune that all children are included, appropriate adjustments to implementation ane made 1o suspport individuals’ needs [for example. i sensony Bsues
mean that they canmot acoess o ay work, paénting or chancoal). We appreciate that jpust because a child has special educationad needs (whatever the need), this does ot prechsde them from being
strong, creative and talented artists. At s a subject whasne academis bowndanies oo not 3 ppdy.

=

Impact - How do we know if we ve achieved our aims?

Children appred ate that
Chil dhrem can speak Children e sketchbooks
ok it thy can exdain throwgh histary art has talk about some of -I:hIIdrI'nI's R Chilcren
have created, hisw the SRs ane I3 variety The artisis whose I?uuqhtdirxp e that
- of warys and that it still work they have they are each artists
- continues to of techniques and ideas
wosabulal within art lessons o
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APPENDIX 2: COMPUTING

("'"\

Subject on a Page- Computing

ntent - we aim to...

a technical know-

Teach children to use
digital devices to

[Provide children with

Teach children tobe Develop a range of skills that wil

hcvw in all idren; from [rR—— be useful in the next stage of their computer science skills,
Teach skills and m;"n;wwhr m,:mm:‘tﬂm become Information m'm@m_ schoal journey: regular acoess to sch a8 programming,
knowledge that Fhaw mkro:bts operate - at Develop our core Technology content . oali h':';‘-lpwm- ':S coding, the input/cutput
progress fram BUA we desmystify the 5R Values creators: from I behaviour and P = ] 1 cxmw Sk relationship,
year 3 to year E’ jprotocois and technalogees Photoediting to idertify ways to report deuz:kl:mmnoﬁi_:,:-d:u understanding algarithms  [r=y
apps and the mears b tlise thenfls, Jone with anal f] 0
design via website abaut i N along computation .
K 0 engage in cammunication and thinking skills
. creation. || rran i collaboration cver a network
Implementation - How do we achieve our aims?
( E-Safety ]
Planning |

At BIA, we use a range of complementary computing units from a variety of sources:
teachcomputing.org, Project Evolve, Micro:bit, barefoot computing and Bebras for our lesson planning
and curriculum content. The units have been organsied to offer full coverage of the National
Curriculum, as well as being sequenced and progressive. The units are based on a spiral curriculum,
meaning that each of the computing strands ks revisited regularly (at least once In each KS phasa);
pupils revisit each theme through a new unit that consolidates and builds on prior leaming within that
strand. The progression document details these steps of progression. This style of curriculum design
supports retention and reduces the amount of knowledge bost.

It is our statutory duly to protect eur pupils and specifically address enling safety, especially with regards to online child-on-child
abuse, relationships on social media and the wse of mobile and smart technology. Therefore, E-Safety is taught through the whole
computing curriculurn and ahways explictly within Autumn Term 1. We use the SWGIL Project Evolve materials to support the
teaching of these skills, covering eight strands (https./fprojectevolve coukftoolkitfresources/strand/) with outcomes and
competencies that are mapped to age and show clear progression. In an ever increasingly digital world, it is essential that our
children understand the benefits, risks and responsibilities of using information technology. Children are taught how to use
technalogy safely, respectfully and responsibly, to promote healthy and positive realtionships and ta recognise

Assessment

Computing |s assessed at the end of each unit. We use bespoke assessment grids/rubrics created by the
computing subject leader based on the Computing at School Progression Pathway. These integrate into
our school curriculum as well as the National Curriculum and the clear steps are outlined in the progression
pathway. Summative assessments are conducted for tracker children In all year groups and include PP and
SEND puplls. ¥5/6 assessments are conducted as assignments in Teams whereas Y3/4 are conducted as R-
A-G questioning and teacher obsarvations. Children also self-assess using thelr Skills journals.

acceptable/unacceptable behaviour and identify ways to report concems about content and contact.
[ Vocabulary |_

Specific vocabulary s made explicit in planning, s mentioned within objectives as part of the progression document and
within individual lesson slides. For each unit, vocabulary ks displayed in class and |s directly referred to in lesson.
M. Pyburn promote the use of effective vocabulary during verbal responses in lessons.

[ Extra Curr Opps ]

L Values |

Rarigual: We promole childran B0 demonsirali Msset 1o aach cther and thair ingul inbs kst W ety rige tem 10 thiw Fssact when working
colaBorativily. W abio lissch Ui chidiin 1S niect i Sigital didces that thiry wsi 1o dupson This kiring.

Ruridlianion: Marry of hi Laiks wilhin eompuling are chalinging imaiving many problm solving itagd This & sspecally s in compulin i [odng] and on
oiiionk whin U it disicis and/or netwsrk ane aol lufcSoning it optimum. of pk ekl

Rifliction. Wi proviss chikinen with easriusites for childen 1o comnts &n Thr work 10 shiw hin ey Siel abist their laaming Y5 Childngn will bi
i) o gl i g e oA radthed. i altar wach unt. Childran ans anceuragid

Mr. Pyburn runs a weekly lunchtime extra-curriculum coding club providing children extra hands-on
opportunities with to develop computer science skills. Accessing the Babras materials provides children in
¥5/6 opportunities to develop thelr computational thinking skills.

ety iy ki MLk sbry™ Uiy Rl Wiy weil wicng.
Rislationabiga: | ksaor childrn hive friquant Sepanunilies 1S work with Lalk panirr. Ol Liks ane i gaed lor £hildren 1o wark collabsrathndy with &
bt & gt Childeun oNin Sugent saich Bthir 8 promsts Maening. THS i jucl 5 b within Mgl Taanms i i is i thi cliresm

y i e e vl by whirt with wifvirs. Thiy
will Lot it cren @Sality resporsibly, undarstanding Tha actions mhich iy can ke i anceurering onling Bullying of harassman. Thary will be reseorsi bl ter
dimmonslrating thisr undieslanding of the impomancs f th find protictid chirctiistics and this mill Be ivdenced in The quakty of thiir digitel communicatian,
partitulicty wilhin Meseialt Tiimi. This viluis irn divaloped inviry biien i wi bigin with an "R’ fdui.

1

( SEND

Computer Sciences |

The foundation 1o a successful computing curriculum is the teaching and learming of Computer Stences. Our primany

In Years 3 and 4, TA support is provided to the children wha reguire additional support - this allews for additional scaffolding far those
pupils. Lessans are carefully planned and resourced 5o all cur chikiren can access their learning at an apprapriate level that engages and
challenges them. As our curriculum is progressive and skills are mapped out in the Progression Pathway, Mr. Pyburn can track back to
support learners warking at a different stage to expected within their chronological age. Our clear aszessment of tracker children
includes SEND children ta ensure that their progress is at least inline with their peers. Scafiokded questioning i also used in lesscns
along with peer support; there is 2 big emphasis on ' " within our computing lessans.

means to do 6 is thraugh the coding of the micro:bit hardware; this allows us & meands o explore algorithms and
debugging, alang with cantralling hardware sesing the imput/output model. We slio explore the 'hlocky code’ language
of Seratch which helps us develop thess skills. Papert's Loge Turtle programming envirenment provides extra CS
oppartunities. In addition, in ¥5/6 we develop our computational thinking skills through the Barefoot materials,
incleding unplugged activities and access to the Bebras challenge computational thinking materials.

Impact - How do we know if we've achieved our aims?

Children will Meat the age

T3 chidkin will B sl o kg nis thi
achoal itwaik and fros Tanm 1

Childran wall be abla o

roprezsian docum and ability-related targets in Chilsren will demansirate and dicuss £5
:::mlh.m'm.:‘;' Children will be able to shane their Children become: the p - ,,mw nm.um:’m.ua Sails SevEHCRGE REOUER the BIoCky coding
schoal Progression knowiedge of how computing resilent, and refiective 25 10 £rEaLe CONLERT Such a5 mM“‘ﬂ_‘“"“"&mmM_"w anviranmeEnt of microsit codieg [virtual and
Patheway, s key to systems, infrastructure and leamers, wha can wark s a i samcia hardware based]: this is supported with
e T netwarks operate inclusding our team and take responsitillty b n mmmmmsmwm:
cantent creation and o t sekonl.. Wiy w2k Tk fox ot | wormieng i T S
delbsery of 2 skilk and o' with microchit hardware in all whos wil b able ta verbalise They sl 54 Oice 3255 comeat g inplugge
[ A " Year Group teaching and in how they demanstrate SRs eruation and coldoration Loals wuch as il meat the age- and akdiny-ralated targets
gl i camparting cub in their work. in the progressice patiway docsment Tor
shaws clear progression. 2y Comngenor SCRNO.
ol
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APPENDIX 3: DESIGN TECHNOLOGY

Subject on a Page- DT ]

Children are able to consider a Provide children with the Develop within childran
Tea;::tkl“s ::::::m!m Embrace strong range of sources and influences opportunity to reflect an awareness of the vital
children to use Develop our care crosscumiculan to develop their own design upon the design need to establish and
progress N— SR Values links to Maths, Ideas, expressed through conskderations which Lay keep to Health and Safety
from year through HEIE’HH Science, sketches, diagrams and behind the abjects and rules within a working
to year and making Computi prototypes products around them | space.
A N Art. everyday life. o
-
. * . .
Implementation - How do we achieve our aims? [ = ]
Planning

Planning Is organised through a 4-year rolling programme of Topics rooted in efther Schence, History or
Geography learning. Design & Technology |s structured so that each year every child ks provided with
the opportunity to learn cookery skills, a5 well as one of the four focus areas of structuras, mechanical
systems, electrical systems and control programs.

Design & Technology is taught in a focused serles of lessons delivered over 2 weeks, allowing children to
quickly build upon the challenge of the design brief, refine the designing and making skills that they
have developed, generate detalled diagrams and create a well-considered final product. They then have
time to test and evaluate their praduct and the products of others.

Al Design & Technslogy projects Begin with a design brief and a design booklet adapted te the needs of this brief and the intending
users, providing & dear structure for children to develop their ideas, design concepts, making skills and evaluations. Children are
encouraged to condider the ideas of other designers, ither by investigating artefacts or candidéring pictures and diagrams. Sorme design
biriefs are for wolo projects whils other s based in collaborative working, encouraging childrén to be part af & ‘désign tesm’ and
develop skills in regotiation and delegation of roles. Children are taught the right way to handle tooks and materials, with Health and
Safety considerations integrated into the learming proead.

Cookery skills are core to Design & Technology within BIA, with children currently gaining or refining cookery skills fallowing a suspension
af learning in this area thraugheut lockdown. Practical skille go hand-in-hand with developing a key understanding of bealthy sating and
widening the range of food choices and experiences.

| Assessment

Design & Technology is continually assessed throughout the year, based upon the leaming
abjectives outlined in the 4-year cycle and mid-term planning.

Coverage and learning is reviewed through Skills Booklets updated termly throughout a child’s
time at BIA.

o,
Within the lesson planning for D&T, as well as the Design Booklet, appropriate vocabulary is used to desclibe the

stages of the skills development, design and making process. Children are encouraged to use this vocabularyin
their written work and in discussions during Design & Technology lessons.

Extra Curr Opps ],

(" values )

Respect: We learn that the food that we eat cornes from all aver the world and should not be wasted.
Resilience: We learn that making skills can often take time to develop and may require repeating & making task, or re-
wigiting and adapting & design if & preduct is to be of a high quality.

Children have the opportunity to practise their model making skills through K'Nex Club and Lego groups,

which they can later apply to Design & Technology tasks in class.

Reflection: Through our lessons, we reflect upon the choices that have been made throughout the DET process and how
they have influenced the effectiveness of a final product.

Relationships: We learn how good products can often be the result of & shared design vision. Chilldren learn how by
wirking together they can sharten & task by thking different roles.

Responsibility: Children take responsibility for the safety of themietves and those around therm, using toals and material in
& manner that will promote this. They also leamn to select and wse materials ina manner that minimises waste,

SEND ]

Our children with SEND access the Design & Technology curriculum via their teacher’s assessment of their specific needs. Lessons are carefully planned and resourced so that all children can access their leaming at
an appropriate level that engages them. As our curriculum is progressive and develops across the year groups, teachers are able to structure learning to support learners working at different levels to their
chronological age. We believe that just because a child has a special educational need in Reading, Writing or Maths, it should not impair them from developing a strong range of key skills and knowledge in History.

* Impact - How do we know if we've achieved our aims?

Children are able The accurate application of skills || Childr bl Children are able to e

Children's Children are able to en are able to
learning showsa | | talk shout the 19 talk sbouthow from other subjects is evident effectively communicate tlk abous the sl vmcrstars, el

; on decisions behind reflected within children’s Design and their design ideas to others, considerations Humamind
Desigm and their designs - X Technology work, such as the objects aroungs
Tech & Design and using suitable vocabulal them rules that h
ﬂ"’“’h referring to soyrces Technology accurate measuring. been establl

i of inspiration. process.

P
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APPENDIX 4: GEOGRAPHY

Subject on a Page- Geography

@“‘Intent - we aim to...
” ™

Provise pupils with

Teach opporturitiss I develop & Prompt and develop
A skills that confident grasp of key Develop our answers to questions
progress geographic skills, and the core 5R about the natural
from year vocabulary to speak about
3t b g Geography with autharg Values
0 year and accuracy

Implementation - How do we achieve our aims?

N s
Equip puplls with knowledge about diverse
places, people, resources within natural and
humnan environments, together with a
desper understanding of the Earth's key
physical and human processes.

Educate children about the
Egeocgraphy of their locality; ensuring
children understand why the
settlements of Branston and Lincoln

have developed and maintained.

- Develop knowledge

and skills that can be

transferred to other
curriculum areas

-

Local Knowledge |

Planning ks organised through a 4-year rolling programme of Toplcs rooted in elther Sdence, History or
Geography leaming.

Within each academic year there ks a discrete History / Geography topic, or there are elements of
Geographic skills incorporated within a Sclence-based toplc.

Planning within Year 3%&4 Iincludes appartunities to re-visit and refine key skills that should have been
taught in our feeder K51 schools, as well as teaching and learning K52 geographic skills.

Branston is located on a busy road linking Lincoln to Sleaford and has strong links to both localities both
physically and financially. As a settlement, Branston has experienced consistent change and
development since its recognition in the 1086 Domesday Book. Children can get a real sense of the
importance of their local area, the reasons for its settlement and the impact humans hawe had upon it.
Through exploration of the local area, children are able to recognize local landmarks and the key
physical and human features of Branston and Lincoln, with mapwork and fieldwork at the core of our

geographical learning.
[ Vocabulary |-

| Assessment |

Geography |s continually assessed throughout the year, based upon the learning objectives outlined in

Specific geographic wocabulary is outlined within the Topic Planning Booklet for each term. In a Geography led topic,
such as ‘Extreme Earth’, topic specific wocabulary is included prominently in class displays for children to refer to.

the 4-year cycle and mid-term planning.
Coverage and learning i= reviewed through Skills Booklets updated termly throughout a child’s time at
BlA,

]

Values

Respect: We learn that the geography of the Warld and our clader locality relied on & balance of natwial snd huran
Resilience: we |sarn that the Earth is resilient to changes in both the natural and man-made environment. We learn about
b hurnans overcorne challenges in a range of environments and terrains.

Reflection: Through our lissans, we reflect upon the changes that have made the gecgraphy of ur worlkd the way that it

Extra Curr Opps |

There are currently no extra-curricular opportunities for Geography within BJA, although the school does

within their activities.

signpast out-of-school organisations, such as Beavers and Cubs, that include elements of Geographic learning

currértly & and how our sctions can influence the way that it may be in the futwne.

Relationships: We |eam how the produscts that we consume are imparted from all over the world and rely upon strong
relationships for their svailability. We learm that the welfare of wocial groups involved in this proces thould reflect the
concept of Fair Trade.”

Responsibility- the well-being of the world around us is very important. Wi learn about how to protect out planet’s well-
being and therefore our own.

SEND

Our children with SEND access the Geography curriculum via their teacher's assessment of their specific needs. Lessons are carefully planned and resourced so that all children can access their leaming at an
appropriate level that engages them. As our curriculum is progressive and develops across the year groups, teachers are able to structure learning to support learners working at different levels to their chronological
age. We believe that just because a child has a special educational need in Reading, Writing or Maths, it should not impair them from developing a strong range of key skills and knowledge in Geography.

aims?

* Impact - How do we know if we've achieved our

Children can talk

Childrencantelius ™ [ childrenare able )/ Children are able ta explain

Skills . Children are able to use a range of

Booklets contidently about how they to use a range of why settlements developed in maps, atlases, globes and apps to Children are able t¥use
show ‘h‘? ::; i:':'::‘;:'::'::f ::;n::r::::u"r age-appropriate Branston / Lincoln, with locate their rggion uf_stu:h.-. They COMpass dlrer__tluns to
progression e e ST resources ta reference to geographic can describe the difference compare locations and
of taughpy e oy answer questions, features both natural and bctweecn hurion and physcal to describe a route.
skills. / T \\ahuut geography. = human. geographic features.
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APPENDIX 5: HISTORY

[ Subject on a Page- History J

@ Intent - we aim to...
. -

. ; Y
A each skills Prowick children with Provide children Md.::'.:‘:
that a chrosiogical Browid with the lsto Creane inquisitive historians an understa

progress undorstanding ot Develop aur core ':r:;ﬂ" hterp:ia:d who agk and answar ﬂuﬁmﬂ:ﬂm-fm

from 3 histoirkcal time SR Values B I guestions, and makes Enks on T a
year pariods and ewents istarical knowledge evaluate a mngeuf Esatwiin awents in the past. history has shaped the

. to year 6 sudied. ] e Iocal area.

™ ., AN |’.. ristorical ;
-y
Implementation - How do we achieve our aims?
P Overview

Planning
] Flanning is ergamisied through a 4-year rolling prograsvera of Topics rooted in sither
Echanca, History or Geography eaming.

Within each academic year there is 3 dicrate History topic. Our lessons ane canefiully mapped oot o
e Chiar progression of historical skills, plus an accumulation of key historcal knosdedge.

Flanning within Yo 354 incudes cp@oranitie: to re-viil and refing iy skills that should hares Bsan
taught in cur Teeder K51 schooks, as well 2 teaching and |zaming K52 geographic skills.

Planning in Year SE6 inchedes OppOmMunities 10 ne-wich and refies hETorcal dhills begun in Yoo 354
Ower th couwrse of thaair tiss in B4, childnen will have studied time periods rangisg Tram the origies. of
mankind 1o recent decades

i—\I
Assessment

| DRI )

History is continually ssessed throughout the year, based upon the: learning objec s outliesd in the

Ayear cyche and mid-erm plassing.

Coverage and earming is reviswsed theough Skills Booklets updated termly throughout 3 ohild's Time at

HIA

Extra Curr Opps |

harwe strong links to the Branston History Scciety and halds a collection of village photogrambs and

1D histbory cureiculum v 10 inspire our childnen to Fave 3 Ielong curiosity about the past, BoTh that within The British
Kslas and the wider world. We am o provide opportunities for children To make links 1o the past, sither through out-of-
Sl wisits, special days hosted by historical specialists of through first-hamd contact with artefacts from the past. 'We
also encourage childnen to discover their family's links 1o historical evwents within Iing memory, valuing the memonies and
aagariences of the older gesarations and how they have been presered theough photographs, arefacts and weitten
Soerres. W belicve our childnen are abke tO @Ry e JEPOPIale QUESTIONS and prooess the: ANDWETS suitably.

‘W beflove that we Selivar an information rich histony oariculum which acts & a strong stanting point for farther persoeal
ristorical resgarch

There are currently no extra-curricu lar opportunities for History within B8, although the schoal does

records that can be accessed by the loml community. 'We seek to signpost opportunitees for childrenand
their farmillies to extend their histoncal inowledge throwgh personal visits to museums and places of

Specific historical vocabulary is outlined within the Topic Flanning Bookiet for each term. In a History led topic, such
25 "Branstan at War', topic spec fic vorabudary s included peosminently in class displays far children ta refer ta.

| Values |

Maspect Wa baarn 1o respect tha hitorial opiniont of cthurs, swan il thry do not follo cur cwn Balils.

Raslience: W ki that the contirsd aatitencs of manking & beied in nilimon and tha asility 1o adast e changing
siluations and swints theoughout Rslory.

Rallection: Thiough our kiior, wa rellec upen how the vales and cpinicm of sodetis change s & reection 1o e il
religion and acenemic evanti mhich thiry s living through. e akio rellect upen how curnant lils dinssloped from thi.
Ralationshipg: We kiarn how much of hiilery b about the inleration Batwisin peogs, wisthin By wers pesithe of
rigativi W akio lam about Row peapl in th pas kive stroggied agethar 1o imgrove thir bvis and thais of o,
Easponubility: Firsl-hand histornical sources g 1 @ enkgus nsght inbe the ot Childesn lsam to handk tham carelally
ard duarming hern with kecus and care.

v

SEND |

Our children with SEND atceds the History curriculurn via their teacher’s assessment of their specific needs. Lessons are carefully planned and resounced o that all children can access their learming
at an appropriste level that engages them. Af our curriculurn i progressive and developd acrosd the year groups, teachernd are able to structure learming 1o support learmers working at different
levels to their chronological age. We believe that just becauss a child has a special educational need in Reading, Writing or Maths, it should nat irpair therm from developing a strong range af key

skills and knowledge in Histery.

* Impact - How do we know if we've achieved our aims?

" e Hhedr
Children’s Childrencantalk | | Oidren can relte Appropriate to their year group, Apgpririe i Children can talk with
A leaming abaout the eras N e children can talk about their Ywer P £ authority about the impact
. sond ety tay the actices and substantive knawdedge of factz and FLE of histary on the lives of
shorwes e aginions of athers concepts underpinning our shudy of find cut about history le living in their
L where they iy throeghout the period of history, or historical :;i'::ﬁd e people living in
El
skills \_Hﬂhh.'\' ‘l ]7 theme that we have studed. are-ach B
o - B SOUTCES.
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APPENDIX 6: MATHEMATICS

11

[ Subject on a Page- Maths ]

@ Intent — we aim to...
-

A

Support children in

Suppaort children

Create a love of

t:::'::}'!; Eﬁ";:;:':;:g:l‘:r mathematics. To create Provide challenge for
from year 3 to Toeflectively - pu.sltlve Dutlu-ql(_nn the all learnersp:n broaden
year6 ) " subject and avoiding an “I the curriculum.

identify and address an't do Maths” attitude.

Eaps in learning.

Implementation - How do we achieve our aims?

Provide children f
with opportunities developing children’s
to develop a reasoning and
confident grasp of Develop aur core SR problem solving skills.
written methods Walss Allowing them to
for four o apply learing in
operations K different contexts

Organisation of

Planning

Our planning structure is based on the WRM structure, this structure allows children to return to
prior knowledge each academic year and allows children to see links within learning. Our medium
term structure focuses on fluency, reasoning and problem solving- ensuring that there are
opportunities for all elements throughout a unit of work.

We do not follow a specific scheme stringently, we promote teachers using their professional
judgement to choose the best resources for their class- using a range of resources including:
WM, Power Maths, | See Reasoning/ Problem Solving, Deepening Understanding etc.

classes

Year 3/4 is split into 3 classes: Year 3, Year 4, Below ARE
Year 5/6 is split into 3 classes: Year 5, Year 6, Below ARE
‘We made the decision to organise classes like this as it allows us to use lesson time more effectively to focus on what
children need at the stage of their learning. We also it allows us to work at a suitable pace for all children and also
allow children to reach their full potential and to feel like they are succeeding.

1
Assessment

At the beginning of every unit, children complete a pre-assessment which is based on the learning

for the previous year- this allows the teacher to identify any gaps in learning. At the end of a unit

It also allows us to foous TA support at below ARE classes for increased adult support. Where possible we also try to
make these classes smaller, 0 that they can have a more personalised teaching approach.
{ bulary |—
Specific vorabulary is made explicit to teachers in the progression document.
For each unit vocabulary is displayed on 'WW and is directly referred to in lesson.

Teachers promote the use of effective vocabulary during verbal responses and also during reasoning work.

children complete a WRM assessment- this information is then included on EAZMag- which
automatically passes on to the next teacher. This may be used to inform teachers of the need to
review learning points before moving on (if a considerable amount of children do not achieve an
LO). Teachers also complete on-going formative assessment- uploading there reflective
judgement on the formative section om EAZMag.

At the start of the year, year 3 children, who are new to the school, complete a baseline NfER
assessments. All children also complete these assessments at the end of the year.

[ vames )

Respect: We promote children to demonstrate respect to each other and their input into lessons. We
encourage them to show respect when working collaboratively.

Resilience: ‘We provide children with opportunities to complete extension- to provide extra challenge.
Children are presented with problem solving tasks- some of which may be extended allowing children to
demonstrate resilience.

Reflection: We provide children with opportunities far children to write comments on their work to show
how they feel about their learning. Children may be asked to self asses using the R,A,G marking method.

SEND }

TA support is predominanthy provided to the classes who are working significanthy below ARE- this allows for
additional scaffolding and guided growps for those pupils.

The organisation of classes allows for pupils to work at the most suitable pace to them and allows for mare
time to fill gaps, to allow children to best reach their full potential.

Intervention support is in place for children identified by the SENCo. These interventions include: |DL, Plusi,
Power of 2, Shine Maths, Number Stacks.

ILP's for children, where required, have focused personalised Maths targets.

Children are encouraged when they make mistakes “why” they feel they went wrong.

Relationships: In lessons children have frequent opportunities to work with talk partners. Often tasks are
designed for children to work collaboratively with a team or partner. Children often support each other to
promaote kearning.

Responsibility: Children are required to take responsibility for their own learning- approaching lessons
with a focused and hard-working attitude. Children are given homework weekly, which they need to
demonstrate responsibility to complete. We ask that children take responsibility in their learning- to
express honestly how they feel in their leaming.

Extra Curricular Opp/ Cross curricular learning ]

Times tables learning }

Inyear 3/4 children complete a tackling times tables activity in each lesson. This process involved children
completing rapid recall times tables cards, regular mini-tests and adult:pupil assessments.

This process is designed to gradually build up challenge- children work through different stages over two
years. 5taff also use timestables.co.uk to support times tables learning.

In year 5/6, depending on the needs of the children, they may work on times tables sessions in lesson
starters or as part of focus lessons.

All children have access to TTRS, which may be integrated into lessons or set as homework.

BJA: Curriculum and Learning Policy
Review Date: Summer 2024

‘We hawve held a range of Maths events in school. These have induded: infant-junior maths day, dlass maths
projects, TTRS events and Primary Maths Challenges.

We hawve attended the Gifted and Talented Maths events at BCA.

[Each year we have a Magical Maths club for pupils- they also run an assembly each year.

Staff are mindful of ways of providing opportunities to integrate Maths in their other lessons. Most
predominantly this includes data handling and calculating averages in Science.

Next Review: Summer 2026



[ Subject on a Page- Maths ]

Implementation - How do we achieve our aims?
Lesson Structure | R et }— Enjoyment in
structure Maths

Start of Iesf‘M:_ . We try to create a variety of maths lessons, to

¥r3/a Tackling times tables activity Flas hbaoE k create a sense of excitement in Maths lessans.

¥r5,/6 WRM Flashback
At BIA we try to provide opportunities for hands
on and active learning approach, induding the
use of Active Maths.

Main Lesson:

The structure of your main lesson may vary considerably depending on the 'We set challenges and problem solving

ohjective and the paint of which you are in the unit of work- this is flexible Predominantly fluency based sessions °F:1m””“;:5t’a'_"d‘"h“° possible make links
Wi curre opICs.

and down to teacher judgement.

‘Where required, ensure that children are support through a range of Opportul for varied fluency Models and Images
scaffolding technigues:

The progression document includes a range of
o models and images that can be used to support
learning. We encourage the use of teacher
judgement, to consider how and when these
maodels and images are used.

f;ﬁﬂmﬂt End of unit assessm The most common concrete resource wWe use are:
f dienes blocks, Cuisenaire rods, bead strings, tens

for Maths

Move towards more opportunities for
reasoning and problems selving

frames and numicon.

nceptions and

The most common images we use are part-part-
whole models, bar diagrams and number lings.

[ Success

‘We believe that motivation and enjoyment comes from success. Therefore we focus on explicit teaching, small steps of
progression, making links, supportive models and images and guided groups to foster a lowve for mathematics for all children of

‘ i work ‘

all abilities.
End of lesson: | Marklng and feedback
Recap on learning- this may be an extension question, an opportunity to Teachers apply the use of BJAs marking policy to provide feedback to pupils. This includes live marking, self and peer marking,
demanstrate learning, a vocab task, marking work together, self pink and green marking and the use of RAG self assessment. We also use verbal feedback as an effective means of feedback and
assessment or children making a comment on their work, to promote dialogue on addressing misconceptions and next steps in learning.

Impact - How do we know if we’'ve achieved our aims?

Majority of Children gradually Childran become respectful, Evidenice of SEN children and LA ' ' An appropriate level of
children make become more - . R o When speaking to pupils, ) .

vy ith fou resiliznt, and reflective learners, reasoning and pupils make: e Al challenge will be wisible in

duri L . . " who can work as a team and problem solving pragress in their R e — o . pupils book and in teacher

hu'g N BME WE'—':;D::M I::ﬂ'le take responsibility for their own oppartunities is learning and i e e T planning. When speaking to

fheir time at AA- e learning. Children will be able ta wisible in teacher become mare ; ’dm":.' Mot chikdren they will be able to
"f:ﬁ:s LLEE L rajorily o chl e werbalise how they demonstrate planning and i confident et bnriitially express what challenges

A_gliwill demonsirate have secure formal SR in their Maths work pupil’s books. mathematicians, : they have overcome.
this. methods P

F X
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APPENDIX 7: MODERN FOREIGN LANUAGES
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Intent - we aim to...

Subject on a Page- French ]

Implementation - How do we achieve our aims?

Al teachers use the Lighthulb Languages™ scheme of work for K52_ This progressively develops pupil skills in
French throwgh regulady taught weekly lesions fram Year 3 to Year 6. Children progréessively acquire, use and
apply a growing bank of vocsbulary, language skills and grammatical knowledge organised around age-
appropriate topics and themes - building blocks of language inte more compléex and fAluent Bnguage structured,
The planning provides varying levels af challenge.

The Lightbulb language scheme is also supported by a dear four-year progression documnent that details the
progression steps within the three areas of language proficiency and devlopment: Oracy, Litersty and Cultural
Understanding.

We teach French within our mised year groups. The Lightbulb scheme has been adapted to a rolling programme
in which key language structures [eg voeabulary phrases] and skills can be revisited in different contexts,
particularty earlier on in Y374, We have also tarted [Nov 2022) ta plan for differentiated oppartunities for
Returning Pupils to demanstrate higher [evel / progressive language skills. We would expect aur Returning Pupils
o dermanitrate anincreased confidence and undérstanding & well as increaed complexity of respaniss.
Essentially, core skills are révisited in the scheme.

In bonger Terms — and primarky within Y5/6— we hawe planned opportunities bo support our togic lessans. This i
often in the form of intercultural understanding (countries, scientists, artists, astronauts!)

Inspire our Empower children to ™
children to have 2 Motivate our use thelr language skills 1:? Cit iz b
I'Fdnl‘ﬂ:lrhdty Develop our core l:hlnl'%ﬂ t:: continue Ineveﬂr};aydnﬂimis th'ﬂﬂ'ss - " Teach dilltsi:‘me
5R Values Ying languages o i - N meaning through
and different beyond Key Stage 2. appreciate its ) { e Erammar.
cultures F eful
&

[ Lesson Structure

Each unit and lesson has clearly defined alms and objectives and each lesson incorporates ample speaking and listening tasks
within It. Lessons incorporate oracy sections and desk-based activities that will be offered with two levels of stretch and
differentiation. Reading and writing acthities are offered In all units and some extended reading and writing activities are
provided within Year 5 and & so as to move from simple phrases and sentences and into exploring passages of text. Wa
understand that that we may have native speakers [1: Y6, Mowv 2022) who will possibly be more secure than the teacher and so
will provide opportunities to cater for thisf/these students through extention, medelling and an opportunity to support peers.

( Vocabulary }

Specific vocabulary s made explicit in planning, and within individual lesson slides. For each unit, vocabulary is displayed in
class on the board and ks directly referred to in lesson.
Teachers promote the use of effective vocabulary during verbal responses in lessons.

Values J

Assessment

Children are formatively assessed throughout the year to ensure they are making progress. Each lesson plan references
the Lightbulb Language Stheme’s progression dotument providing teachers the oppartunity to understand whene the
child's leaming fits within the progression document. Teachers will aim to assess each language <kill (Literacy, Oracy
and Intercultural Understanding] $o as to demonstrale progresion in each dkill. As of 2022, In ¥5/6, children sit an
end-of-term assessment assignment hosted on Microsoft Teams. This summative assessment is used to inform of
pupil progress alang with any differentiatis for the term and year). Fnr}ulymz
Mr. Pyburn will use this summative assessment data mdm"ﬁne head of MIL at the local secondary schaal

]

Respect: the learning of a new language brings ahout the opportunity to promote respect of different cultures and religions [gff British
Yalue); of individuali, of & collective people; of traditions and practices.

Resilience: the rigour inberent in learming a new Language, its vocabulary, pronunciation and grammar will provide children with ample
opportunities to demonstrate their redilience,

Reflection: learming skills like empathy leads to stronger mental health by enabling childrén to connect and feel connected with the wider
wiorld,

Relationships: through an enjoyment of language leaming, ouwr children can aspire to visit a French speaking country and use what they
heve been taught.

Responsibility- through developing the building blacks of language learning, children can take forward the respansibility of language
learning into K53 and beyoand.

( SEND }

these children by reducing adult rellance. We also use peer-support and targeted questioning.

Our language lessons are consistently planned to cater for all ability levels so that every child may make progress in the subject. In particular, there is a focus on enabling access for all children and teachers to use multimedia (especially
French songs), sensory and differentiated resources to achieve this whilst also ensuring that these puplls are not excluded from the teacher input phase of language sessions. The aim of this differentiation is to encourage independence for

BJA: Curriculum and Learning Policy
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APPENDIX 8: MUSIC

[ Subject on a Page- Music J

fram year 3 seli-sapression
tayear G

@Intent - we aim to...
Teach kil
that s pire
|progress creativity and

Planning
Music i planned progressively, using the National Curriculum and “Key Skills" from our
BIA Curriculum. Itis taught in aach térm and is linked to other sfead af the eurriculum
and the overall topic theme, as appropriate. The musical elements and notation are
progressively introduced and discussed. Mudic is taught weekly and all lessons are
delivered by a music specialist. We fesl it is important far the pupils to learn about, in and
through music

Foster a life-ong
lowe of musicby

exposing our

pupils to diverse
musical
EXpEriEnCes.

[ instruments |

Ouwr music curriculum is designed 1o enable pupils scrods the year groups to have the opportunity o
play & varisty of mudical instruments. During each ascademic year, the pupils receive whale-class
instrurnent teaching of the ooarina. The Acaderny affers pupils the oppartunity to leam to play a range
of other instruments including the drurns, keyboard, piane and the guitar. The Acadermny engages
outside agencied, including local authority's music service, to perfarm this fundion.

Assessment |
Pragress and achievernent is recorded in the "Skills Journal® which details the key skills
far musie taught 2t BIA. This is an ongaing recard far the four years that the child is a
pupil at Branston Junior Acaderny. Each term, all pupils are involved in a ‘Celebrate
Our Learning Day’ [PUPIL VIOICE] when they have the appartunity to discuss and

Key wocabulary is an important part of all our leaming in music. We introduce key vocabulary an; define it

with the pupils. Once intraduced, pupil aré encouraged to use it in discussions and apprasali.

inform the Subject Lesder about their [Barning in music.

Extra Curr Opps |
i chair, Otarina chub and Handbell Club provide epportunities for both gifted, talentsd
mmudicians and ‘enthusiastic musicians' . These :pf#l'iﬂE E‘)ﬂﬂr‘!ul‘lﬂjﬂi for as marmy Fll.q)“S &%
pasdible to participate in musie, induding concert perfarmances, chureh sendicss and lacal
Vel GiHEd.l"LNE‘I‘IIéﬂ wvocalists and irstrurmentalists often ptf‘fﬂrl‘rl Soled in aur schoal

planys fooncerts.

( SEND ]

Values
Resilience — we persewers to sing with precision, compose with imagination and perform with accuracy. We
persevere when playing an instrument, independently or in front of others.
Reflection - We provide oppartunsties. for pupils to appraise their own and each ather's singing, instrument and
ompositon work. Reflective skills are developed throwgh lstening to, appreciating and responding to a wide
range: of high-guality live and recorded music drawn from different traditions and from great composers and
musicians.
Responsibility - Pupils are expected to taie care of all the musical instruments.
Respect - ‘We encourage pupils to respect other pupils' musical ability, expression and apanions in music.
Tolerance of music of different tradstions and cultures are also expected.
Relationships - Pupils kearn how to work effectroely with each other often needing to take a leaderfollower rale.

Music legsons pravide an intusive enviranment for pupils af ary ability to have the cppartunity o participate. Lestans are carefully planmned and resaurced 46 all pupils can access their learning at
an appropriste level that engages and challenges them. Our curriculum allows pupils to be taught based on their music skills rather than in any other subject. lust becawie a child has a special
educational need in reading, for example, this doein't mean they cannot achieve at the expected or sbave the age-related standard in music.

Impact - How do we know if we've achieved our aims?

w

N Pugils eatecl Bl Pupils will have 87
::"“r"'"nmi e conbiaent U der b WMM confidently o a appretiatian far & ;ﬂ::“‘"‘* The schacl
musical instrament, expressing their ideas importance of range of audiences and wite range af TR feels connected
shirwing diear thraugh their music Fruic i I'I"Iilfllf perform a wide variety of rraany musical I through music.
progression. ) compasitions., areas af their s6mgs and pisces genies, cultures

life. ard traditions
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APPENDIX 9: READING

[ Subject on a Page- Reading \

Intent - we aim to...

O N T . ™ T D T Vs ™,
\ £ N =i = \ [ Provide high quality | | Develop children’s | y |
elop our core of 1
Teach skills Support children texts and authors understanding of language
that progress in becoming Values - Resilience, that feed pupils’ and vocabulary so that they Ensure reading is I?;\!;Iupf:::ul;:r;:
from year 3 confident, fluent Respect, Reflection, imagination and can share their understanding embedded across a!_l_ - acmsnf thep
oymare i Relationships and inspire wonder, joy confidently using appropri subjects - . school.
- A Q | Responsibility b and curiosity h”:'-"-";, vocabulary choices \ L

VEE - b ==
Implementation - How do we achieve our aims?

| Planning | Reading for Pleasure
Inyear 3/4, children have access to whaole novels which are used for guided reading,
twice a week. Over the two years, teachers have access to § novels to choose from,
each year covers 3 novels. The other three days a week, include the use of Cracking
Comprehensions and Reading Detectives. This allows time for the teaching of skills and
some independent work. These sessions are taught as whoele class reading.
I year 5/6, we alternate per term between whole class reading and guided reading.

In year 3/4, teachers encourage reading for pleasure through sharing short stories in class treasuries of
books. These treasuries provide children with a wide range of stories from different authors about a
range of different topics.

In year 5/6, teachers share whole class novels which is used purely to support and inspire a love for
reading through a variety of novels chosen specifically as books to read for pleasure.

‘With whole class reading, we use Cracking Comprehensions. Children have taught | Vocabulary |
sessions where we discuss vocabulary and look at how best to answer guestions, as Understanding the rich and varied vocabulary across a wide range of texts is a priority for our children,
well as independent work using a different text; As such, discussion of key vocabulary is a focus within our planning. Children are provided with the
In guided reading, the children have one guided session with the class teacher. In this, opportunity to discuss and understand the vocabulary within their texts. This enables the children to
we use one text over two weeks (from Reading Detectives). The first week we focus on increase their understanding and then use this wider vocabulary within their own writing.
reading and understanding the text and vocabulary within it whilst the second is based 'T'
on comprehension skills. Children also have access to a book where they work b L i
independently reading, answering questions and completing follow=up tasks to show Resilience — children are encouraged to build their stamina when reading a range of books
their understanding. Reflection — children reflect on the text and respond appropriately to a range of comprehension

Asse nt questions

Responsibility - children are expected to take responsibility for their learning, participating actively in
lessons and always trying their best

Relationships — children share work and ideas with their peers in a supportive environment

Respect — children will respect each other and allow for all children to work to the best of their ability by
helping to support and positive learning environment.

Children are regularly assessed formatively using our online "EAZMAG' system.

They will also have 2 specific reading weeks throughout each term when key skills will
be taught and assessed against. Children also complete assessments weekly when
working independently on Cracking Comprehensions.

( SEND ]

Children with SEND receive support in a number of different ways in reading. These include IDL, Rapid Reading and RWI. These are delivered in small groups supported by both teachers and
teaching assistants. Our aim is to support and improve their reading fluency and comprehension. The children have access to reading materials appropriate for their stage of learning. We have a
whole school reading scheme which allows progress across the school. Children who are the RWI intervention programme have access to supportive reading materials from RWI in order that they
have a phonic levelled reading book plus another to share at home.

Impact - How do we know if we’'ve achieved our aims?

o - - . A Fa >
" childrenwill |/ Childrencanreadata | " childrenwillbeable | [ Children develop their | | Children talk Children confidently [ children developa

progress through | SPeed thatis appropriate to explain how their imaginations and actively = confidently about their apply their reading love and passion for

primary school for their age and stage. use of the school engage with a range of learning in reading skills across other reading through
prepared for the They will use intonation values helped to different texts using appropriate and areas of learning shared high quality
to demonstrate their —
next steps in their : achieve their goal in enthusiasﬂcaléu’???h . technical mhulam | texts
- " F. e

% readingjuurney?_ comprehensicn. Pl reading. RI\“‘
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APPENDIX 10: SCIENCE

[ Subject on a Page- Science }

=
@“‘I ntent - we aim to...
(’ F . i ) " Provide children with the sk
Enable children Provide children with Give children the neaded to work scientifically to Learn from past and
Teach skills to confidently the vocabulary T help them answer quastions present scientist and
that progress question and Develop our core needed to be able to analyse seientific about the world around them understand that
through each discover the SR Values articulate their concepts and including choosing and using science learnt in school
phase of K; wiorld arou thoughts, questions explain their . equlplmntrlsafehl and e e
i a opriate!
k. them N N and understanding \_ findings pReogriately e

Implementation - How do we achieve our aims?
Working Scientifically ]

Planning

Science is taught on a weekly basis and our curriculum is designed as a two year rolling
programme with children covering each topic once during their time in each phase of KS2.
Every KS phase will build upon learning from prior years therefore developing 2 depth of
understanding and progression of knowledge and skills. Where appropriate, science lessons
form part of the whole school topic but where this fit is not appropriate, science is taught
discreetly. Lessons are carefully planned to ensure they meet the objectives of the National
Curriculum with opportunities for working scientifically using each of the five enquiry types.

Working scientifically involves the processes of science, including understanding the sorts of scientific
questions; the design of experiments; reasoning and arguing with scientific evidence; presenting data in a
range of formats and analysing and interpreting data. Working scientifically at BIA invales:
* Comparative & fair testing = Observing over time « Pattern Seeking » Identifying, classifying & grouping =
Research using secondary sources «

Vocabulary l_

Assessment JL The key vocabulary for each unit is progressive throughout each phase of K52. This vocabulary is
Ongoing formative assessment is used canstantly in order for teachers to identify next steps displayed on our classroom displays and features on each topic’s knowledge organiser. Children are
and pick up on any scientific misconceptions. Teachers are provided with the progression of encouraged to use and spell key vocabulary with accuracy.

learning so that they know what has come before and what comes after. At the end of a unit,
children complete an end of unit test which teachers use to assess understanding and this is Values

recorded on EAZMAG. WS skills are assessed on am ongoing basis, also recorded on EAZMAG.

Resilience: Investigations give us the opportunity to try out our ideas and make changes when things
[ ] don't go right the first time.
Extra Curr Opps | Respect: We respect ather people’s ideas and suggestions.
School visits are arranged to support the science and whole school curriculum. These have Relationships: We work together in a team to camy out investigations. o
included Magna, The National Space Centre and a visit from an inflatable planetarium. The Reflection: When writing conclusions about what we have learnt, we reflect on our findings and on our

prior scientific knowledge.
Responsibility: We use equipment and resources responsibly and safely. We take care of our work
including spelling and presentation of written work.

Skype A Scientist website is used to make contact with scientists in the world of work and
provide experiences for our children to reinforce and deepen learning.

SEND

Our SEND pupils access the science curriculum via their teacher’s assessment. Lessons are carefully planned and resourced so our SEND children can access their leaming with scaffolding, that engages and challenges
them. As our curriculum is progressive and skills are mapped out across the Key 5tage phases, teachers can track back to support learners working at a level below their chronological age. Teachers and Teaching
Assistants support groups and often remove the barrier of recording wark by scribing for individuals and / or groups. Our dear assessment of science allows children to be taught based on their scientific skills rather
than their skills in any other subject. Just because a child has a special educational need in reading, for example, this doesn't mean they cannot be greater depth in science.

Impact - How do we know if we've achieved our aims?

l/- Children’s . Awide range of sdentists feature
Lessons are Children can talk
i Opportunities for All'5 engui i’
learning shows a planned creatively about how they Viocabulary is provided on PP quiry onigur kranileoge orEAnisers,
progressianof to engage learners demanstrate the topic knowledge organisers modelling the typesare planned e e LT
skills and and encourage ERs in thair d class displ d referred structure of for. Children are and ethnicities. Skype a Scientist
knuwlﬁge children to P ey s responses to made aware of sessians planned to provide
question to - scientific findings these. opportunities to speak to ‘Real gi
¥ Life Scientists’ ZF
M n
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APPENDIX 11: SPEAKING AND LISTENING

Subject on a Page- Speaking and Listening

@Intent—weaimi _—

F \ -
Develop our core 5R Allow the children to express Encourage the children to | Encourage the children to speak audibly
Teach skills that Values - Resilience, their opinions, articulate participate with different groups and confidently before an audience (for
progress from Respect, Reflection, feelings and listen to and of children to present ideas with example when leading class and whole-

year 3 to year & Relationships and respond appropriately in a confidence, valuing the views of school worship; when performing in

" A Responsibility range of situatians. | others. s% school plays)
. —&%‘\“‘ i |
Implementation - How do we achieve our aims? &£ . Talk

Listen

Speaking and listening skills are fundamental to children's progress in all areas of the
curriculum, and the need for effective oral communication is vital to develop and
enhance life skills.

Children are encouraged, through all lessons, to listen attentively and be confident
to offer opinions appropriate to what has been discussed, as well as observe and
challenge the views of others courtecusly.

Question

Children will be encouraged to formulate thoughtful guestions by listening attentively.
Their developing guestioning skills should enhance their understanding and, as they
progress through the school, they should develop their use of questioning to suita
variety of situations including both open and closed questions.

' Vocabulary
Through a range of discussions children will be given the ability to evaluate the
effectiveness and impact of their own and others’ word choices and consider
alternatives for effect e.g. explains how and why words and phrases have been adapted
for an argument. Know that words can have maore than one meaning

Justify
Across the year groups, children will be encouraged to offer reasoned justifications for
their thoughts and ideas. As they progress through the school, they should be
encouraged to articulate their ideas clearly with more complex opinions, elaborating on
their ideas as well as taking note of the apinions of athers.

Children are able to confidently use specific wocabulary to express their opinions, making sure the words
they use are appropriate to the context of the discussion/lesson, and offer speculations about possible
outcomes in a range of situations. When speaking, children should be able to develop complex

structures and speak in a fluent and clear manner in a wide range of situations

Public Speaking, Debating and Performing

Throughout the school year, children are given a range of opportunities to use their public speaking
skills both formally and informally. In class, children discuss and debate the important issues — especially
within PSHE lessons, where they learn to respect the views of others whilst gaining confidence to join in
discussions and debates when offering alternate views. If children wish to be school councillors or
House Captains, they need to prepare and perform their speeches to their class/ house. Children are
also provided with opportunities to perform before an audience though the year 3/4 Christmas shows
and the year 5/6 end of year performances. Year 6/s also perform their final leavers show.

Values

Resilience — children are encouraged to participate in a range of different performance and learn their
lines

Reflection — children look back on previous performances and look at how they can make improvements
in the future

Responsibility - children are expected to take responsibility for learning their lines, writing their own
speeches if they want to be a candidate

Relationships — children work closely together to support each other across a range of activities

Respect - children will respect each other and allow for all children to work to the best of their ability by
helping to support and positive learning environment.

* Impact - How do we know if we've achieved our aims?

~ r

Children will Children will be able to
have been explain how their use of
taught the skills the school values helped
that progress ta achieve their goal in all
from year 3 to their writing.

\ yearé 2

By the time children leave year &, they
will be confident communicators who
are able to listen and speak with
kindness and empathy and explain their
ideas with clarity and confidence.s ™, rumn

Children will be given a range of
activities in which they need to speak
clearly and with confidence in a variety
of situations including small-scale
assemblies as well as larger
performances within school plays.

Children will confidently have
participated in a variety of
activities including debating
thoughts courteously, sharing

.\ .- R’: \
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APPENDIX 12: SPAG
Subject on a Page- SPaG
@Intent - we aim t ‘ )

(LT

‘\- 4’._ _"\‘ ,". ~ 3 /.-
{ To provide children with the | | Vo
Develop our core 5R sl?i;?re:uired rtindeuelap! To provide children with a clear To give children the knowledge and the
Teach skills that Values - Resilience, ———————————__t progression of punctuation, which strategies required to become confident
progress from Respect, Reflection, Ign bath what they raad arj will enable them to develop those writers and accurate spellers —
year 3 to year & Relationships and what they writ:\;nd Ny skills and use them in all writing understanding the English language and
- l ap [ Responsibility | Ll across the curriculum. \'ﬂ“”{/ | importance of grammar
e L L they say. AT L Spelling
= (7 _. A

Implementation - How do we achieve our aims? T Spaced Learning Spellings

| Planning ) )
T - ] Across the school, all children have access to their own personalised spellings. Each term begins with a
‘Big Spell’ where the children are given a spelling test depending on the level of the child. Once
completed and marked, children will have a copy of the sheet and these will show them the spellings
they need to learn. Children write down their weekly spellings ( 5 spellings for year 3/4 and 7 for year

5/6 per week) A Big Spell is completed once every big term.

There is a one hour lesson per week when 5PaG is taught. The children are split into
different sets for SPaG in order for children to achleve successfully. As part of each
SPaG lesson, children with be taught a specific spelling rule. We use Rising Stars
spellings in order to assure that all rules will be taught progressively from year 3 to
year 6.

' Assessment ' | SEND

‘Weekly formative assessment and marked off on EAZMAG

The Big Spell spelling test is completed once a big term. Once marked, children may
need to repeat some of the previous spellings as the idea of Spaced Learning is to
enable children to embed spellings in their long term memory

Vocabulary |

The acquisition of a wide variety of vocabulary is the key to learning across the whole
curriculum, whether descriptive or topic-based. Therefare, it is essential that, as
teachers, we develop vocabulary, building on children’s current knowledge. Our aim

should be to increase their store of words and the ability to link these words into their

reading, writing and speech, in order that they are able to confidently make links for
themselves. Children should be given the opportunity to discover shades in meaning

between similar words. This will enable the children to develop their own repertoire of

words available to them when they write. It is also vital for children to improve their

comprehension skills that they understand the meaning of words they come across in all

areas of the curriculum.

* Impact - How do we know if we've achieved our aims?

Children are taught in sets in order to focus the learning for them. Some children, who are still working
on phonics, have interventions using Rapid Reading, Rapid Writing and RWI. We have chosen to invest in
RWI as a specific phonics focus as it Is the programme used at our local Infants School. For the children
who are still struggling with their phonics knowledge, it means they come to us in year three and are
faced with a familiar learning programme.

Values

Resilience — children are encouraged to build their stamina when learning spellings and completing the

Big Spell

Reflection — children regularly look back at their previous learning to support new lessons

Responsibility - children are expected to take responsibility for their learning, participating actively in
lessons and always trying their best

Relationships — children share work and ideas with their peers in a supportive environment

Respect — children will respect each other and allow for all children to work to the best of their ability by
helping to support and positive learning environment.

- S, | Space Learning Spellings (The Big Spell)

- ™, \__ ™, . - ™
Children will Children will be able to b LI RE LT Children will be confident | Children will continually develop their
have baan confidently use the essential
e =il explain how their use of Rt e T T when using punctuation knowledge of spellings rules and
“:'rﬁ:mr:r;ss the school values helped helol thgem S when writing across the patterns and become more confident
Prog to achieve their goal in all ping curriculum, showing a clear spellers through specific teaching of

from year 3 to areas of SPaG Mihatthey read ardlhowthe understanding for all I d through thel lised

< year6 \ 2 R/._ -.\__ p \ B ,\\“!!M rules and through their persona

Spelling _

2
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APPENDIX 13: WRITING

@Intent - we aim to...

Teach skills Lise and embed

~ Y
{ Develop our core |

5R Values - Develop a stamina

Subject on a Page- Writing

Write fora range of | | For children to develop the

et purposes and skills to become envlﬁr‘::eu:ta:hlch
that progress h!: pun ‘:; Resilience, Respect, for writing through recognise the independent learners in ncomBasess o ich
from year 3 2 gramnrr'ltar Reflection, our Journey for importance of writi English (using taught skills an: oriod
toyears nhesuppwmi Relationships and Writing for a specific to support reading such as bul o
+ L Sl ne Responsibility audience . __spelling rules and patterns vocaoulary. I

— M 09

Planning

We currently use Talk 4 Writing as a tool to plan our English topics. This inwolves a
series of lessons leading from supported to independent writing following a theme.
Each term will involve a T4W plan as well as a shorter write topic using a range of
technigues. Teachers use a range of texts and visual literacy as a stimull to engage
the children and promote interest and enthusiasm. Children are introduced to a
range of genres throughout the academic year.

" Assessment

Children are regularly assessed formatively using our anline ‘EAZMAG” system.
In English, we are currently following TalkdWriitng. As such, the children are also

assessed through their work on both their cold task and their final piece of work the
hot task.

Handwriting

Teachers follow the Handwriting scheme of work which teaches the different joins. Children
have one dedicated handwriting session weekly where they have the opportunity to learn
our cursive style. Children will also complete handwriting assessments at the end of a term.
Children can be awarded a handwriting pen when they consistently show good use of our
handwriting scheme.

Implementation - How do we achieve our aims?

Our writing Journey |

Through our Journey of Writing the children will work with a range of genres, each beginning with an
engaging stimulus to inspire the children to engage with their writing, either through the use of a high
guality text or visual literacy. The children will be taught the skills required to achieve success . Initially,
they will work with the initial text closely before working independently on a final piece of work. They
will work through Planning, Drafting, Re-drafting before ‘publishing’ their work — presenting their final
piece. They will also evaluate their finished piece.

. Vocabulary
Vocabulary is an integral part of the writing process. During our lourney for Writing, children are introduced to
high quality vocabulary an encouraged to develop these skills in their own writing.

Values ,f
Resilience — children are encouraged to build their stamina when completing longer writing tasks.
Reflection — children regularly draft and edit their own work, reflecting on the use of the key skills
required.

Responsibility - children are expected to take responsibility for their learning, participating actively in
lessons and always trying their best

Relationships — children share work and ideas with their peers in a supportive environment

Respect — children will respect each other and allow for all children to work to the best of their ability
by helping to suppaort and positive learning environment.

SEND

All children have access to an engaging writing curriculum through effective provision and differentiated provision. Through clear assessment of the needs of the children, we also offer specific

intervention programmes for those children needing more intense support in order to develop their writing skills Rapid Writing is used to support these children. Our aim is that all children will be
supported to develop their writing skills during their time at BIA.

Impact - How do we know if we've achieved our aims?

Writingwill ' / Childrenwill (" Childrenwill be able | Children are able to maintain Children will use the | For children to develop the | | A wide range of |
show show a clear to explain how their a clear and sustained focus skills and vocabulary skills to become descriptive and genre
progression in understanding of use of the school on longer pieces of writing in a range of text independent learners in specific vocabulary will be
skills content the key values helped to which maintains a coherent types which are English {using taught skills obvious in children’s
between yeagy punctuation and achieve their goal in flow from the beginning to appropriate for t | to support reading such as
the end. purpose. “gpelling rules and patterns,

Eroups. AN grammarskh o writing. R\

writing. f
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APPENDIX 14: RE

20

Subject on a Page- RE

@

Teach pupilsa L .
Tasch wkills Encourage pupis e | res péire: puapils’ Prepare pupils
that 1 make Thisr e hau:mle curiasity to F_nr the )
prOgress o raigiceess Develop our core knawledge encourage them to Promote the experience of life
fram year 3 e SR Values e T A explore questioning British Values. in a diverse and
albecet wha thay | through the study

o year 6 balive.
w B w

Planning

RE is planned as a stand-alone lesson in Year 3/4 and Year 5/6 following the
Lincolnshire Syllabus. The Lincolnshire Syllabus states that schools muwst deliver at
least four units, covering one subject a year. Year 3,4 cover Forgiveness and
PFilgrimage and Year 5/6 cover Expressing Beliefs Through the Arts and Big
Questions. Dur four-year plan ensures we cover all compulsory religions stated in
thi Lincalnshire Syllabus in both Year 3/4 and Year 5/6 and two additional
religions (Sikhism, Judaism) in either Year 3/4 or Year 5/6.

Assessment
Progress and achesvement is reconded in the “Skills Journal” which details the key

skillsflearning outtomes. This s an ongaing recard Tor the fowr years that the child is & pupil
at B4 Regular questioning af prior learning, induding at the start of teaching the

compul Sy unils im Year 506 (a3 already covered in Year 3/4) 1o asies thal key
contentfinowdedge s rermembered long term.

Extra Curr Opps

respect other's halt 7
o %“' R religious hdlﬂs.w of seligicest H'E"?
-

muticuitural
global society. @

Collective Worship

i

‘We plan in regular opportunities for Collective Worships particularly during assembly
times. Assemblies hawve different focuses and includes time for reflection {prayers),
there ks also time fior this throughout other times of the school day, such as
‘F..5.H.LN.G" for learning. The children have ocpportunities to woice their own opinions
and own beliefs, as well as showing respect to others with different believes during
times like RE, general classroom discussion, subjects like PSHE.

— — - Vocabulary
Emphasis is given ta ersuring pupils kearn appropriate vocabulary when studying different religions. Regular
opportunities for recapping prior kearning induding vocabulary. introduction of new vocabulary - displayed and
discussed at the start of every lessan. Pupils are encouraged to use acourate vocabulary [of which has been taught)
in discussion and wrkten tasks.

Values
Respect: Respecting ather beliefs and religions and understanding how different people live differenthy.
Aespect in handling artefacts.
Resiliensce: identify where resilience is shown in religions and by ather religious people and corsider

Links are made between teaching of RE and the participation in Callective Warship during assemblies and
ather similar events. Careful consideration is ghven to assembdy themes; with emphasis on the 585, Britsh
Values and reflection, as well as specific svents that occur within schood, owr ool commanity and the wider
world such as harvest, Christmas, Easter ebc. We arrange regular visits throughout the year ta the lozal
church eg Harvest Festwal, Christmas. We ane curmently working on making links to work alongside different
representatives for different religions.

skills they can bearni from them. Showing resilience in their own beliefs.

Reflection: Reflect on their own beliefs and religious choices and how athers with a religious

backg round may feel

Relationships: Teaching pupils the tools to make relationships and connect with people with different
beliefs nespectfully.

Responsibilities: Responsible for your own actions and responding sensitively to other's thoughts and

beliefs.

RE lessons provide an inclusive environment where pupils feel comfortable and safe to discuss religious beliefs. Lessons are carefully planned
and resourced, including appropriate support and scaffolding so our children with SEND can access their learning at an appropriate level that

engages and challenges them.

Pupils can rurent= £Bn Pupils will Pupils Pupils have the okl 1o
discuid the . Pupils ¢an : . confidentiall demorstrate an connect with all members af
confidential Pupils can talk positively and ¥ ) .
akills taught dis:luss u:m:r explain how the rHF" T abnpl:; s W of ask questions understanding the community regardiess of
ennfidartiall i SR link with pe r:er e ok o ard awareness thair religious background
¥ in varied 2 b‘;";s: 2 RE. " curiesity of of British Values and beliefs.
depth. ' other religion. in their actions.
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APPENDIX 15: PE

@Intent - we aim to...

that develop a variety fior P-E and develop a P e o and women and previde ot only throigh the
competitions to F Iy theoig
progress Fﬁh‘m."ﬁam Develop our care SECLIME awareness M.'m wnderstand how to additional opportunities for sporting skills taught,
f 3 skills, which can be 5R Values BRI Of Enyticl tooperate and them to succesd past primany bust through the
oM year appilied in various m::::;:::::;‘ eollaborate with athers spares. ursderpinning values and
. to year E’ other sparts Mﬂlm = as partof an effective disciplines PE promotes.
o, o)
-

[ Subject on a Page- PE

Inspire all pupils to

Teach skills create 3 Welong passion

Allerve pupils ta

T givee all pupis the

oppartunity to take part

Identify talented sports men

Improve the wellbeing

and fitness of all pupils

—

Planning

At BIAP.E is planned as a stand-alone lesson that follows the scheme of work ‘Complete Pe’ and ‘dance notes”.
P.E is planned progressively and progression objectives are further differentiated into core and advanced within
bower key stage 2 and upper key stage 2. . Each year group will participate in dance and gymnastics alang with
warious team gamed; net and wall garmes and tending and recsiving. pupil, who have been identified & non-
Swimmers” have are offered weekly swirnming lessons, starting with the Y6 pupils. All of the learned skills can be
transferred and applied to future year groups.

Lessons consist of a warrmn-up, skills development, games to apply skills and & mini-plenaries.

‘We use an outside —provider that teaches topics that are identified from ouwr 4-year plan.

[ mertione )

At BlA we are passionate about giving the majority of pupils opportunities to take part in various tournaments and
competitions. We access these through various avenues and are a core part of PE and Sport at BJA. The secondary school
(Branston Community Acaderny) offer tournaments throughout the year. A School Games organiser, who works alongside
“The Primary School Games offer’, ks assigned to our school also provides a range of competitions throughout the year;
theze are designed around a variety of intents and focuses. Our outside provider, Premier Education offer tournaments
throughout the year too. We monitor this to promaote participation with all pupils, where possible

We value competitions as they provide opportunities for pupils to demanstrate the 5R°s and develop many aspects of the
PE currioulum.

A lllﬂnt

PE i continually assessed throughowt the year wing & bespoke Topic booklet created persanslly for our school.
Each half term each child, along with their teacher, will record and date objectives that have beén learnt. This
booklet is kept with them throughowt yr3-yré and should show objectives for PE are covered each year.

‘We also, &3 a teamn, highlight gifted and talented pupils in various of PE, so we are able to offer them
opportunities ta develop and challenge their skills.

Key vocabulary is an important part of all our learning. We introduce key vocabulary, explain and define it with the
pupils. Once it has been introduced, pupils are encouraged to use it in discussions and during practical activities.

J—

[ vaes

Respact - W respect everyane's varying ability and know that pecpie have strengths in defferent areas. Wie also respect the
egquipment, both when it is being used and how it ks stored.

Extra Curr Opps/Cross Curricular J

&5 well 35 offering inter school competitions, we provide intraschaol competitions.

Mark’ Active Maths/Active English — where PE skills are used within other subjects.
Wi offer a variety of after.school fLunch time diubs.

Fart of a Lincoin Schoods netball league.

Fart of the Golden Mile initiatie.

Wie are part of the *Primary School Games Offer’ which provide many apportunitees for the pupils and we have now achieved 'Gold Schoal Games

=W strive to build on what we hawe found difficule, support children in how 1o keep going. no matter how hard things
may seem. Practicing care skills ghves ws the resilience to keep going. in 3 range of sports, to be the best versions of oursehves.
Refationships - Sportsmanshipand Teanaork are the care relatianshipyalues within P.E. Learning to work together, encourage and
support each other ks key.

Responsibility - Encouraging chil dren ta take respansibility far their health and well-being. Teaching wiy PE is important for life and
not just for that kessons. Teaching the why, not just the what.

Reflection - Reflecting on what has been bearnt and how it will help overall ckill in sport. Reflecting on performance and how we can
learn from our own performances and athers. Redlect on how physkal exercise and surcess makes us feel mentally.

SEND )

Maodelling and scaffolding, the use of resources and the adaptation of the learning emvironment, enables all pupils, including those with SEND to achieve their full potential. Our PE curriculum is based on progressive
learning objectives which, combined with varied and flexible teaching styles, endeavours to provide appropriate but challenging and enjoyable learning situations for all pupils.

* Impact - How do we know if we've achieved our aims?

Maotivated

o Pupils can discuss how

Monitaring how

vy children will Identify GET

Children can H ith
participate in 8 W each R can be shown Chilciben can Nk pSTEUElY Sholk FE- have taken partin children and Children take resporsibility for their own
variety of sports sy them ko and see within the PE [CIKIrE 1 ESURSTE ) ENiTage i [EL= M either intra er inter signpast. Engage health and fitness, elevating higher culture
threugh quality el and Spart Curric pasitive attitude that creates a love for sparts campetitions: when there i an eapital
Aeaching e competitive sports. ol childran will have appertunity te
s haid opportunity &t Further their kil
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APPENDIX 17: PSHE

[ Subject on a Page- PSHE and RSE ]

@Intent - we aim to...
Teach skills Give puplls
that knn;hleedge

progress and tools to

live a safe and
- healthy life.

Develop our core
5R Values

from year 3

lementation - How do we achieve our aims?

Planning

PSHE s planned as a stand-alone lesson in class groupings in Year 3/4 and Year 5/6in accordance
with the recent Statutory Government Guidelines. We teach PSHE following the units of the 3
Dimensions scheme and use the planning and resources as the main structure/resource (we adapt
the planning and resources to best suit our pupils and make it engaging). The three underlying
core themes we teach using this scheme is Health and Wellbeing, Relationships and Living in the
Wider World. We will occasionally plan in additional lessons we feel our pupils need when we
identify they need them, such as friendships, kindness, COVID etc. Learning takes place in the form
of discussion, role-play, debates, and pictures, posters, film clips and artrefacts are used as aids to
engage or hook the learning of our pupils.

Assessment |
rogress and achievement is recorded in the 'Skills Journal which details the key

skills/learning outcomes. This is an ongoing record for the four years that the child is a pupil
at BIA. We plan in opportunities for regular guestioning of prior learning. The skills that are
taught and learnt in PSHE can also been seen through the pupil’s general behaviour, attitude
and well-being throughout schonl

Teach pupils the
skills they need to
manage their own

behaviour,
feelings and
emotions.

Give pupils the
right tools to
understand their
self-worth and
to think
pasitively about

Teach pupils the skills
they need to become
an effective and
responsible citizen of
their local community
and wider world.

Promote the
British Values.

RSE is taught every year in Year 3/4 and Year 5/6 in accordance with the recent Statutory Government
Guidelines and following the agreed ‘Channel 4’ scheme, recapping prior learning from the year
before. It is taught by class teachers in class groups so we can respect our pupil’s sensitivities when
discussing these units. Whilst most of the activities are taught in mixed-gender groups, there are timesg
when boys and girls are separated — so guestions can be answered, which may be of a more personal
nature. Children have the opportunity to ask questions, though guestions are vetted and answered
appropriately and sensitively. Opportunities are given to discuss informal and formal technical

vocabulary as we feel it is important to encourage pupils to use technical umahulam{i‘;ﬂﬂﬂﬂ‘w_

Emphasis is given to ensuring pupils learn appropriate vocabulary when studying different areas of PSHE. Regular
opportunities for recapping prior learning ineluding vocabulary. Introduction of new vacabulary - displayed and
discussed at the start of every lesson. Pupils are encouraged to use accurate vocabulary (of which has been taught)

J

in discussinn and written tasks

[ Vaues )

Respect: Respecting other's beliefs, opinions, feelings and emotions.
Resilience: Face situations head-on, learning from failure or difficult times and emations and how to

Extra Curr Opps |

cope with any challenges that they experience.

where appropriate. Careful consideration s given to assembly themes; with emphasis on the 5Rs,
British Values and reflection (celebration assembly], as well as specific events that occur within
school, our local community and the wider world. Opportunities are made available for out pupils to
develop other PSHE skills through having specific responsibilities within school - “Peer Mediator’ and|
School Council. Extra curricular opportunities to help the wider world — harvest, visit to care home etc

Links are made between the teaching of PSHE and other curriculum areas and the overall termly topic | Reflection: Reflect on their awn actions to enable them to improve or do things differently next time.

Relationships: Encourage pupils to build healthy relationships with the people around them.
Responsibilities: Being responsible for their own actions and knowing right fram wrong. As well as being
responsible for their part within the community. Learning the importance of the responsibility of
keeping themselves safe in the wider world.

[ SEND

ps them

PSHE lessons provide an inclusive environment where pupils feel comfortable and safe to discuss their opinions, feelings and emotions. Lessons are
carefully planned and resourced, including appropriate support and scaffolding so our children with SEND can access their learning at an appropriate level

I Impact - How do we know if we've achieved our aims?

Pupils can

Pupils can

Pupils can demonstrate and talk

Pupils can
dempu‘nstrate d::c:nstr:‘te a"d:jlk explain how they about understanding and managing
display and B chl;IcT:Innsrseu: m" demonstrate and behaviours, feelings and emotions
'dlscuss the maintain posithe develop the S5Rs in an appropriate and positive way,
in PSHE. as well as respecting other’s feelings
skills taughtf‘ emotional health any pecine

and being a good friend.

Pupils display and upils can demonstrate and explain the
talk about importance of their participation In the
themselves in a wider world, understanding
positive way and are | responsibilities and rules. They are able
able to identify their to connect with all members of th
own strengths. community regardless of their

understanding and

like without them.

Pupils demaonstrate an

awareness of British Values
In their actions, as well
explain what life might be

background.
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