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This statement details our school’s use of pupil premium (and recovery premium for the 2024 to 2025 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Branston Junior Academy 

	Number of pupils in school 
	173

	Proportion (%) of pupil premium eligible pupils
(FSM, E6 and SPP)
	25% (including SPP at 5%)

	Academic year/years that our current pupil premium strategy plan covers 
	2025/26 – 2028/29

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026 (annually)

	Statement authorised by
	Barry Thornton, Headteacher 

	Pupil premium lead
	Amanda Simpson, SENCO

	Governor / Trustee lead
	Andrew Binns


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£55,285

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£55,285


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention at Branston Junior Academy is to ensure that all pupils, no matter what their backgrounds are, are given the opportunity to reach their full potential. We aim to support disadvantaged pupils to overcome their barriers to learning and close the gap in academic achievements and to promote excellence.  We also strive to support our children’s emotional development and well-being, with a specific focus on ensuring children are both ready and excited to learn: ‘learning is a habit for life.’
In order to best support our children, we believe that high-quality teaching alongside timely and effective intervention is the key driver. “Good teaching is the most important lever schools have to improve outcomes for disadvantaged pupils,” (Education Endowment Fund).  Alongside the needs of disadvantaged pupils, we strive to also provide opportunities for non-disadvantaged pupils to narrow the attainment gap where relevant, “Using the Pupil Premium to improve teaching quality benefits all students and has a particularly positive effect,” (Education Endowment Fund).  
At Branston Junior Academy, we think it is important to look at the whole child as an individual. We know our pupils exceptionally well, and as a result, we are efficient in identifying bespoke needs, to best overcome a child’s individual barriers to learning (including the most significant non-academic barriers to learning).  Disadvantaged children are given opportunities and encouraged to access extra-curricular activities such as well-being clubs, music clubs, sports activities and homework clubs, alongside their peers.
As part of our whole school ethos, the achievement of pupil premium children is at the forefront. We focus on their academic achievement, emotional resilience (including attendance) and the ways that their needs can be met. The key drivers of our pupil premium strategy are embedded into a tiered approach: 
· We provide high quality teaching for all pupils and have high expectations, wanting all children to make good progress, irrespective of background: whilst being mindful that the children’s backgrounds can be very varied and need to be considered.  Professional development and the effective use of school resources form an integral part of this.
· We encourage all of pupils to take risks in their learning and to strive to achieve their very best - this approach is embedded through our whole-school 5R approach (Resilience, Relationships, Respect, Reflection and Responsibility). 
· We undertake regular and on-going assessment and analysis to help ensure we can provide timely, need-driven and targeted academic interventions and support. 
· We support our children’s emotional well-being so that they are ‘ready to learn,’ With this in mind, one of our key drivers within our Pupil Premium strategy, is to ensure that we offer emotional support to our pupils. 
· We consider whether any of our children have wider barriers to learning, including monitoring attendance data.  We work with families so that the best possible outcomes can be achieved.  


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance
The regular attendance of pupil premium children, as an identified group, is less strong in comparison to non-pupil premium children.  
Pupil premium children are more likely to arrive at school late and are more likely to experience persistent or severe levels of absence than their non-pupil premium peers.

	2
	Attainment in reading
In-school data indicates that pupil premium children are more likely than their peers to not engage with reading at home.  
Internal monitoring, through teacher assessment, further suggests that this is a factor that then impacts on their progression and attainment in reading.  This means that this group are more likely to require additional support with reading.


	3
	Attainment in spelling (impacting on writing)
Monitoring of writing indicates that spelling is an area which requires strengthening across the school, including those children in receipt of pupil premium.  Difficulties with spelling affects performance with SPAG based assessments and with writing.


	4
	Social, emotional and mental health needs
During childhood, children can experience behavioural and emotional needs, due to a range of factors, which affect their engagement with learning and can lead to them having a challenging time in class or attending school. 
These difficulties can be short-term or longer-term and can be consequent to SEND, social worker involvement, families under TAC, being a Young Carer, changes in family circumstances and so forth. 



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Sustained, improved attendance for all pupils, but particularly our disadvantaged pupils.
	Sustained high attendance by 2027/28 demonstrated by:
· a reduction in the number of children whose attendance falls below expectations, including those who are persistently or severely absent
· percentage of all pupils who are persistently absent being below 8% and the figure among disadvantaged pupils being no more than 5% lower than their peers. 
· overall attendance of disadvantaged pupils to be in line with the attendance of their non disadvantaged peers and should stand at at least 95%.

	Increased engagement with reading, both at home and at school, leading to improved attainment.
	Increased engagement with reading at home is evidenced by:
· scrutiny of reading records showing that children are engaged with reading at home 3x per week for at least 35 of 39 teaching weeks.

Reading attainment has improved so that:
· percentage of children working within ARE is in-line with their non-FSM peers OR shows progress in-line their non-FSM peers should SEN be present.

	Children will develop positive attitudes towards spelling and be able to apply what has been learnt in written tasks.
	Improved spelling outcomes will be evident through:
· book scrutinies, undertaken by English lead, showing a stronger application of spelling in written work in all subject areas.
· formative teacher assessment during spelling lessons and through monitoring and marking of written work.
· percentage of children working within ARE is in-line with their non-FSM peers OR shows progress in-line their non-FSM peers should SEN be present.

	Children experiencing SEMH needs are supported effectively in school enabling them to attend, participate and feel a sense of belonging.
	Records will show that:
· Branston’s ‘5 R’s’ are actively and robustly promoted throughout all aspects of school life and made meaningful through all interactions, including assemblies.  The 5 ‘R’s used to underpin SEMH interactions.
· Children exhibit improved team work, turn taking and collaborative skills both within the classroom and in the playground: children are able to resolve conflicts together.  Children are observed to have a stronger ability to deal with difficult/ challenging social interactions.
· Children demonstrate more resilience to learning challenges and exhibit a growth mindset.
· Children feel a sense of pride in belonging to their class, their house, and our school.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £27, 643
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training on implementing ‘Active Spelling’ programme across school.
	EEF
‘Collaborative learning approaches’
+5
	3

	Resourcing and implementation of ‘Reading for Pleasure’ home books approach.
	EEF
‘Reading comprehension strategies’ +6

	2

	Resourcing, training  and implementation of a new approach to Guided Reading.
	EEF
‘Reading comprehension strategies’ +6
‘Collaborative learning approaches’ +5
	2

	Introduction and training on use of CPOMs software to monitor behaviour, including safeguarding.
	EEF
‘Behaviour interventions’ +3
	1

	Pastoral Lead role developed to include supporting children, families and to monitor attendance.
	EEF
‘Social and Emotional Learning’ +4
‘Metacognition and self-regulation’ +7
‘Behaviour interventions’ +4
	1, 4

	Whole staff training and parental training on developing the ‘Girls [and boys] on Board’ behaviour approach
	EEF
‘Behaviour interventions’ +4
https://www.girlsonboard.co.uk/


	1, 4

	Develop the use of the Nurture Room.
	EEF
‘Social and Emotional learning’ +3
	1, 4

	[bookmark: _Hlk216092739]Use of TAs to support high quality teaching in class and to run specific intervention groups based on SENCo and subject leads data analysis.
	EEF 
‘Feedback’ +6 
‘Individualised instruction’ +4
‘Teaching Assistant intervention’ +4
‘Social and Emotional learning’ +3
	2, 3, 4

	Training on how to maximise the use of the new interactive whiteboards.
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

https://d2tic4wvo1iusb.cloudfront.net/production/
eef-guidance-reports/digital/EEF_Digital_Technology_
Summary_of_Recommendations.pdf?v=1765181901
	2, 3


Targeted academic support (for example, tutoring, external professionals) 
Budgeted cost: £ 17, 821
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Use of TAs to support high quality teaching and learning in class  
	EEF 
‘Feedback’ +6 
‘Individualised instruction’ +4
‘Teaching Assistant intervention’ +4
‘Social and Emotional learning’ +3
‘Mastery learning’ +5
‘Phonics’ +5
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

	2, 3, 4

	Use of TAs to run specific intervention groups based on SENCo and subject leads data analysis
	EEF 
‘Feedback’ +6 
‘Individualised instruction’ +4
‘Teaching Assistant intervention’ +4
‘Social and Emotional learning’ +3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

	2. 3. 4

	Use of TAs to run nurture group at lunchtime
	EEF 
‘Social and Emotional learning’ +3
‘Behaviour interventions’ +4

	4

	Homework clubs 
	EEF 
‘Homework’ +5 

	2, 3

	Purchase of professional services (STT, Ed Psych)
	EEF
‘Gather and reflect on a wide range of data to build a rich picture’

	1, 2, 3, 4

	Y6 access to targeted, additional ‘booster’ sessions
	EEF
‘Small group tuition’ +4
‘Extending school time’ +3
‘Reading comprehension strategies’ +3

	2, 3

	2 TAs trained to deliver ‘Morph Mastery’ spelling to target pupils
	EEF
‘Mastery learning’ +5
https://louiseselbydyslexia.com/morph-mastery/

	2, 3



Wider strategies (for example, related to attendance, behaviour, wellbeing, pastoral care)
Budgeted cost: £9, 821
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Information evenings/ website on how to support children’s learning from Y3 to Y6 (including SATs)
	EEF
‘Parental engagement’ +4
	1, 2, 3, 4

	Continue to embed and further explore how to develop Social and Emotional learning 
	EEF 
‘Personal and emotional learning’ +4
Teaching and Learning Toolkit | EEF (educationendowmentfoundation.org.uk)
	1, 4

	To develop use of sensory resources in classrooms
	EEF 
‘Personal and emotional learning’ +4

	1, 4

	Provide funding to support extra-curricular activities and experiences, including sports
	EEF 
‘Arts participation’ +3
‘Physical activity’ +1
Teaching and Learning Toolkit | EEF (educationendowmentfoundation.org.uk)
	1, 4

	To provide experiences of cultural capital in and out of school
	Against all odds report, DFE.
No child being unable to attend an event due to lack of funds
	1, 4

	Pastoral Lead appointed to support families and children with TAF, CiN, attendance.
	Build a holistic understanding of pupils and families, and diagnose specific needs. 
Communicate effectively with families.
Work with the Lincolnshire school attendance team and follow the attendance priorities
https://www.lincolnshire.gov.uk/council-councillors/school-attendance-strategy/8

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
	1, 4


Part B: Review of outcomes in the previous academic year 2024 - 2025
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Challenge 1: 
There are currently fewer children struggling to enter the school in the mornings and the need for ‘soft landings’ has decreased notably.  However, there remain some children who find entering school challenging and whilst they are generally settled once they are in school, we need to continue to seek ways to make the transition from home to school less distressing for parents and children.
Children entitled to pupil premium continue to be disproportionately represented within the persistent and severe attendance categories.  Overall their attendance is less strong than their non-FSM peers.

	Challenge 2: 
Parental voice indicates that children have generally settled into the junior school quickly and there has been a decreased need for pastoral intervention within the transitioning cohort.
The SENCos at both schools discuss the children identified with SEND (some of whom are also PP) and their needs in detail, early in the summer term, prior to transition.  This includes the BJA SENCo (or Head Teacher) attending formal review meetings (or informal, where appropriate) prior to children transitioning.
However, despite careful planning and the teachers at both schools liaising closely, we still see a significant ‘readiness’ gap between the end of KS1 and the start of KS2.  75% of children in receipt of PP are assessed as not being Y3 ‘ready’ at Check Point 1, with writing and reading being the areas most at risk.  This continues to be an area of focus and is being addressed through implementing new whole school strategies.

	Challenge 3:
Despite the introduction of ‘wow boxes’ to promote reading for pleasure in class, this has not translated into engagement with reading at home.  Even though children are observed to share books positively with each other and also enjoy sharing what they have read with adults in school.   This continues to be an area of focus.

	Challenge 4:
As described in Challenge 2, writing continues to be the area where children overall do less well, and particularly those in receipt of PP.  In the SATs in June 2025, 25% of PP children did not achieve ARE in writing (one child had an EHC).  The tracking data indicates that these children did struggle to make narrow the gap that was already evident on entry to Year 3.

	Challenge 5:
Appointment of a pastoral lead and upskilling of teaching assistants through training in how to support SEMH needs has been extremely beneficial.  Many children across school access this support either on a regular or a ‘as needed’ basis.  
Access to CASY counselling has continued to be beneficial for children entitled to PP.
Pastoral lead continues to be proactive in accessing training modules in order to broaden her area of support and to enable efficient sign posting for families. 
Website holds lots of details regarding external avenues of support – this is updated frequently.

	Challenge 6:
All children attend whole school ‘Wow Days’ and external trips. 
92% of children entitled to PP attended the Y6 residential in summer 2025.  

Extra-curricular clubs are organised by school staff (and external agencies) and take place either during lunchtimes or after school.  Attendance of after school clubs is monitored only as there are no barriers to attending lunchtime clubs (except sometimes there is a limit on numbers).
Data collected shows that children with PP are as likely to attend after school clubs as their non-PP peers, as exemplified by the fact that during the academic year 2024 – 2025, on average 91 children attended a club each term.  Of those 91, 17 [19%] were in receipt of PP. 24% of children in the school are in receipt of PP.  


Externally provided programmes (including training)
	Programme
	Provider

	Times Table Rockstars
	A fun and motivational computer based programme which can be accessed at home and at school to build fluency with times tables.

	IDL intervention
	IDL.co.uk
An on-line intervention package to support the development of literacy and maths skills.  

	Clicker
	Crick Software

	Talk for Writing
	Talk4writing.com

	Morphy Mastery
	A new approach for those children struggling to develop their spellings skills. Written by Louise Selby.  

	Precision Teaching training
	Aimed at improving reading and spelling.  Training to be delivered by the Specialist Teaching team in December 2024.

	Active Spelling
	LEAD teaching.

	White Rose Maths
	White Rose Maths

	Sing Up subscription
	Sing up


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	As above.
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